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Abstract
The present study investigated the role of students’ homework practices in their self-eYcacy
beliefs regarding their use of speciWc learning processes (e.g., organizing, memorizing, concentrating, monitoring, etc.), perceptions of academic responsibility, and academic achievement.
One hundred and seventy-nine girls from multi-ethnic, mixed socioeconomic status families
residing in a major metropolitan area of the United States were studied in a parochial school
that emphasized homework in the curriculum with more than 3 h of work assigned daily. Path
analyses showed signiWcant paths (a) from homework experiences to the girls’ self-eYcacy for
learning beliefs and their perception of student responsibility for academic outcomes, and (b)
from these two academic beliefs to the girls’ academic grade point average at the end of the
school term. The implications of these Wndings for future research and school policy will be
discussed.
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1. Introduction
A topic of considerable current interest among educators and psychologists is the
impact of homework on students’ academic functioning (e.g., Cooper & Valentine,
2001; Corno, 2000). Homework has been deWned as “tasks assigned to students by
school teachers that are meant to be carried out during non-school hours” (Cooper,
1989, p. 7). Researchers have discovered that homework completion is associated
with increased understanding and retention of academic material. In a meta-analysis
of experimental versus control group studies (Cooper & Valentine, 2001), the size of
the eVect of homework on achievement for high school students was d D .64, which is
considered large. Furthermore, the size of the eVect of homework on students’
achievement levels during high school increased linearly above a threshold level of
one hour of homework. Thus, the academic beneWts of homework become increasingly evident as its role in the academic curriculum expands.
Several additional beneWts of students’ homework have been suggested, such as
enhancing students’ development as independent learners with better study skills,
more positive academic attitudes, and greater responsibility toward learning (Cooper
& Valentine, 2001), but these hypotheses have received relatively little empirical support to date. However, student outcomes, such as independence, study skills, and positive academic attitudes have been studied as elements of academic self-regulation,
which is deWned as self-generated thoughts, feelings, strategies, and behaviors
designed to attain academic goals (Schunk & Zimmerman, 1998). The present
research focuses on the role of homework experiences in students’ self-regulation and
willingness to accept responsibility for their academic functioning.
Homework grows in frequency and diYculty as students move from elementary
school to college, and teachers assume greater self-regulation on the part of students
with increasing grade levels (Cooper, Lindsay, Nye, & Greathouse, 1998; Zimmerman, 2002). The topic of academic self-regulation has been studied in a variety of
contexts, such as learning-to-learn classes, subject matter content courses, academic
tutoring sessions, and computerized instruction experiences (see chapters in edited
books by Boekaerts, Pintrich, & Zeidner, 2000; Pintrich, 1995; Schunk & Zimmerman, 1994, 1998; Winne & Stockley, 1998; Zimmerman & Schunk, 2001), but the
inXuence of homework on students’ development of self-regulatory processes and
beliefs has received relatively little attention to date. Because self-regulation of learning involves personal initiative and perseverance, there is an inherent motivational
dimension to this construct (Zimmerman, 1994; Zimmerman, Bandura, & MartinezPons, 1992).
Among the motivational beliefs that have been studied in connection with selfregulation, self-eYcacy has been shown to play an especially important role (Pajares
& Schunk, 2001). Self-eYcacy refers to beliefs about one’s capability to learn or perform eVectively, and self-eYcacy for learning refers to beliefs about using self-regulatory processes, such as goal setting, self-monitoring, strategy use, self-evaluation, and
self-reactions to learn. Self-eYcacy diVers operationally from other self-related constructs in that self-eYcacy items are phrased in terms of what students can do rather
than what they will do or usually do in a particular domain (Bandura, 2001).

